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Cherry Tree Curriculum Intent

The aim of the curriculum at Cherry Tree Primary School is to provide a broad and balanced curriculum
for all pupils. It will ensure the locality of the school plays an important role and takes into full account
the children’s backgrounds and how they can best be prepared for future life and for the next stage
of their education. We aim to ensure that our collaborative curriculum is planned and sequenced so
that knowledge and skills build on prior learning and we have high expectations that children achieve
the national expectations at the end of each year group. We aim to provide an inclusive, challenging
and engaging curriculum, irrespective of starting points/levels of disadvantage — including children
with SEND — where all children are encouraged to be as ambitious as they can be.

RE Intent

We follow the Discovery RE scheme of work, which fosters an enquiry-based approach to our RE
learning.
With these aspirations, our intent for the RE curriculum are:

e To know about and understand a range of religions and worldviews.

e To express ideas and insights about the nature, significance and impact of religions and
worldviews.

e To gain and deploy the skills needed to engage seriously with religions and worldviews.

e To respect ideas, religions and worldviews which may differ to our own.

e To have opportunities to gain cultural capital both within school and in the local community.

Through our curriculum, we hope for children to develop a secure understanding of the knowledge
and concepts surrounding RE as well as developing positive attitudes to cultures and beliefs that vary
from their own.

Purpose of study (from National Curriculum)

Schools are required to teach RE, but it isn't part of the National Curriculum; this means that, although
they provide guidance on what to teach and the aims of learning about RE, these are non-statutory.
Schools with a designated denomination - faith schools - do not have to follow the Locally Agreed
Syllabus and may write their own, though they can follow the Locally Agreed Syllabus if they wish to
teach in line with other schools in the area. We follow Discovery RE.

Aims (from National Curriculum)

As the RE curriculum is agreed on by the Local Authority, there are no statutorily required topics to
be covered. The RE curriculum framework document does state the ways a well-designed syllabus
will benefit children, help them to grow and understand their world:

e Pupils should develop understanding of concepts and mastery of skills
to make sense of religion and belief, at an appropriate level of
challenge for their age.

e RE should provide opportunities for pupils to develop positive
attitudes and values and to reflect and relate their learning in RE to
their own experience.

e Building on the statutory requirements, it is recommended that
there should be a wide ranging study of religion and belief across
the key stages as a whole.



Not all religions need to be studied at the same depth or in each
key stage, but all that are studied should be studied in a way that is
coherent and promotes progression.

Pupils should have the opportunity to learn that there are those
who do not hold religious beliefs and have their own philosophical
perspectives, and subject matter should facilitate integration and
promotion of shared values.

The study of religion should be based on the legal requirements
and provide an appropriate balance between and within
Christianity, other principal religions, and, where appropriate other
religious traditions and world views, across the key stages as a
whole, making appropriate links with other parts of the curriculum
and its cross-curricular dimensions.

Subject Content (from National Curriculum)
They suggest that RE provision covers three key questions:

What are we trying to achieve?
How will we organize the learning?

How will we measure success?

The document points out that the principles of good planning apply to RE as they do any curriculum
subject. These include:

Providing a high-quality, joined-up, and progressive experience of RE.

Incorporating RE into the wider dimensions of the curriculum.

Allowing flexibility to best suit the needs of learners.

It also encourages a more creative approach to delivering RE, such as teaching key concepts through
storytelling and exploring their meanings.

Planning

Long Term Planning
Long term plans outline the topics/units which children will study within each year group. This
document is reviewed regularly by the subject leader to ensure that the curriculum is broad, balanced
and fulfils the requirements of the National Curriculum. Additionally, the long term plan will identify
the key text which children will study within each topic. The key text will be utilised within reading
and writing lessons to support our cross curricular approach. The subject leader and reading leads
regularly review the key texts used across school to ensure they are relevant, engaging, challenging
and providing children with access to a broad range of genres and authors.
Copies of the long term plan for each subject will be available on the teacher drive and also on the
school website for parents and other interested parties.

(Appendix 1 Discovery RE and planning folder on teaching drive)
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Knowledge and Skill Progression Document
Each subject has a knowledge and skill progression document, which outlines the key knowledge, skills
and vocabulary that pupils will learn in each topic/unit. The curriculum has been carefully planned to
ensure that there is clear progression in the knowledge, skills and vocabulary that the children learn.
Alongside this, pupils are provided with opportunities to revisit prior learning to support them to know
more and remember more.
(Appendix 2)

Medium Term Planning/Short Term Planning

Medium terms plans are created by HLTAS, teachers and Discovery Re using the knowledge and skills
progression documents, pupils’ prior learning and the National Curriculum as a starting point. The
learning is carefully sequenced to build upon pupils’ existing knowledge.

Prior to teaching a unit, teachers will familiarise themselves with the key knowledge, skills and
vocabulary that the pupils will be assessed against. This will ensure that learning is sharply focussed
on the key outcomes.

Knowledge Organisers

Each RE unit will have a Knowledge Organiser. This is shared with pupils, stuck into their RE Journal
(alongside the topic front cover) and a copy is added to the topic display. The Knowledge Organiser
includes the key knowledge and vocabulary which the children will be expected to remember. The
Knowledge Organiser will not include everything which is taught within the topic. Knowledge
Organisers are used in a variety of ways within lessons. They may be used as a starting point within
a lesson to introduce new learning. They could also be used as a retrieval activity (e.g. adults quizzing
the pupils or pupils quizzing one another). Knowledge Organisers can also be revisited in subsequent
terms and year groups to support pupils’ retention of the key learning.

~ CrUI e T 1 e W v v
v
o s Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Theme: Theme: Theme: Theme: Theme: Theme:
Special People Christmas Celebrations Easter Stories Special Places
Concept: Incamation Concept: Salvation

F1/2 Key Question: Key Question: Key Question: Key Question: Key Question: Key Question:

What makes people special? What is Christmas? How do people celebrate? What is Easter? What can we leamn from What makes places special?
stories?
Chri Judaism igion: Cl iani igi Hinduism igion: Christi: ligi Christi Islam, Christianity, Islam,

Hinduism, Sikhism Judaism

- Understand that some places are special to members of their community
- Recognise that people have different beliefs and celebrate special times in different ways.
People, culture and communities ELG:

Know some similarities and differences between different religious and cultural communities in this
country, drawing on their experiences and what has been read in class. Explain some similarities and
differences between life in this country and life in other countries, drawing on knowledge from
stories, nonfictions texts and when appropriate, maps.



Mz,

A0S ey

. £ chermyreE >

PRIMARY
SCHOOL

_ &
e

Implementation

Teaching Sequence

Staff will teach this subject once a week. It will alternate between HLTA and Teacher. Christianity is
taught in every year group in Discovery RE and the enquiry approach adds challenge, requiring children
to retain knowledge and apply it to the big question using their critical thinking skills.

Theme: Theme: Theme: Theme: Theme: Theme:
Creation Story Christmas Jesus as a friend Easter - Palm Sunday Shabbat Rosh Hashanah and
Concept: God/Creation Concept: Incamation Concept: Incamation Concept: Salvation e
“ Key Question: Key Question: Key Question: Key Question: Key Question: m&:‘;ﬂ::ﬁanah and Yo
1 Does God want Christians to What gifts might Christians In Was it always easy for Jesus to  'Why was Jesus welcomed Is Shabbat important to Jewish  Kippur important to Jewish
3 - look after the world? my town have given Jesus if he show friendship? like a king or celebrity by the children? children?
- ™ had been born here rather than crowds on Palm Sunday? :
] ‘ in Bethlehem?
I = TR oo Religion: Christianity iaion: ChrisBanil igion: Christianil igion: i T "
3 Religion: Christianity Religion: Christianity Religion: Christianity Religion: Judaism Religion: Judaism
§ There is an additional optional Judaism enquiry at the end of the Year 1 section: Does celebrating Chanukah make Jewish children feel closer to God?
N Theme: Theme: Theme: Theme: Theme: Theme:
What did Jesus teach? ggstmas - Jesus as gift from  Passover Easter - Resurrection The Covenant Rilﬁsﬁcf Passage and good
WOl
Concept: Incamation Concept: Salvation
Key Question: Key Question: Key Question: Key Question: Key Question: Key Question:
Is it possible to be kind to Why do Christians believe God How important is it for Jewish  pHow important is it to Christians How special is the relationship  What is the best way for a Jew
everyone all of the time? gave Jesus to the world? people to do what God asks that Jesus came back to life Jews have with God? to show commitment to God?
them to do? after His crucifixion? -
Overview Years F1/2 to Year 6
Theme: Theme: Theme: Theme: *Theme: *Theme:
Divali Christmas Jesus' Miracles Easter - Forgiveness Hindu Beliefs Pilgrimage fo the River Ganges
Concept: Incarnation Concept: Incarnation Concept: Salvation
Key Question: Key Question: Key Question: Key Question: Question: Key Question:
Would celebrating Divali at Has Christmas lost its true Could Jesus heal le? Were What is ‘good’ about Good How can Brahman be Would visiting the River Ganges
home and in the community meaning? these miracles or Is there some  Friday? everywhere and in everything? feel special to a non-Hindu?
bring a feeling of belonging to a other explanation?
Hindu child?
Religion: Hinduism Religion: Christianity Religion: Christianity Religion: Christianity Religion: Hinduism Religion: Hinduism
“Theme: *Theme: *Theme:
The Amrit Ceremony and the Sharing and Community Prayer and Worship
Khalsa
Key Question: Key Question:
Question: Do Sikhs think it is importantto  What is the best way for a Sikh to
Does joining the Khalsa make a share? show commitment to God?
3 person a better Sikh?
i
i ) Religion: Sikhism Religion: Sikhism Religion: Sikhism
H
i Theme: Theme: Theme: Theme: Theme: Theme:
A Beliefs and Practices Christmas Passover Easter Rites of Passage and good Prayer and Worship
Concept: Incarnation Concept: Salvation RS
Key Question: Key Question: Key Question: Key Question: Key Question: Key Question:
How special is the relationship ~ What is the most significant How important is it for Jewish  |s forgiveness always possible  \wWhat is the best fora Jew ple need to go to church
Jews have with God? part of the nalivig; story for people to do what God asks for Christians? o smL, nmnmin'n:i{ toGod? o sﬁm ow they are Cl?risﬁans?
Christians today? them to do?

Religion: Judaism
Theme:

Buddha's teachings
Key Question:

Is it possible for everyone to be
happy?

Religion: Buddhism

Religion: Christianity

Religion: Judaism
Theme:
The 8-fold path

Key Question:

Can the Buddha's teachings
make the world a better place?

Religion: Buddhism

Religion: Christianity

Religion: Judaism
Theme:

The B-fold path
Key Question:

What is the best way for a
Buddhist to lead a good life?

Religion: Buddhism

There is an additional optional Christianity enquiry at the end of the Year 4 section: Why are there four Gospels and how are they relevant to Christians today?

Religion: Christianity

b o
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Overview Years F1/2 to Year 6
[ L]
] *Theme: Theme: *Theme: Theme: *Theme: Theme:
Belief into action Christmas Beliefs and moral values Easter Prayer and Worship Beliefs and Practices
4 Concept: Incarnation Concept: Salvation
Key Question: Key Question: Key Question: Key Question: Key Question: Key Question:
How far would a Sikh go for his/  Is the Christmas story true? Are Sikh stories important How significant is it for ‘What is the best way for a Sikh  What is the best way for a
her religion? today? Christians to believe God to show commitment to God?  Christian to show commitment
intended Jesus to die? to God?
5 Religion: Sikhism Religion: Christianity Religion: Sikhism Religion: Christianity Religion: Sikhism Religion: Christianity
*Theme: *Theme: “Theme:
Prayer and Worship Hindu Beliefs Beliefs and moral values
Ke tion: Key Question: Key Question:
Wh‘;ﬁ:?:elg;st way for a How can Brahman be Do beliefs in Karma, Samsara
Hindu to show commitment to everywhere and in everything? and Moksha help Hindus lead
God? good lives?
Religion: Hinduism Religion: Hinduism Religion: Hinduism
There is an additional opticnal Christianity enquiry at the end of the Year 5 section: Does belief in the Trinity help Christians make better sense of God as a whole?
Theme: Theme: Theme: Theme: Theme:
Beliefs and Practices Christmas Beliefs and Meaning Easter Beliefs and moral values
Concept: Incarnation Concept: Salvation Concept: Gospel
Key Question: Key Question: Key Question: Key Question: Key Question:
What is the best way for a How significant is it that Mary Is anything ever etemal? Is Christianity still a simng Does belief in Akhirah (life after death) help Muslims lead good
Muslim to show commitmentto  was Jesus' mother? religion 2000 years after Jesus  lives?
God? was on Earth?
Religion: Islam Religion: Christianity Religion: Christianity Religion: Christianity Religion: Islam
[ Theme: NB: This enquiry is taught in 2 sections over the term
Christmas

Concept: Incarnation

Key Question:

Do Christmas celebrations

and traditions help Christians
understand who Jesus was and
why he was bon?

Religion: Christianity
There is an additional optional Christianity enquiry at the end of the Year 6 section: How did Jesus create a ‘New Covenant' and what does that mean to Christians today?

Adaptive Teaching

At Cherry Tree, we understand that pupils learn at different rates and require different levels and

types of support to succeed. Teachers will need to have a strong understanding of pupils’ levels of

prior knowledge and any barriers to learning. Adaptive teaching includes:

e making use of formative assessment to identify where content may need to be broken down
further,

e carefully balancing the input of new content, taking into account pupils’ prior knowledge and
understanding,

e making effective use of teaching assistants and additional adults,

e making use of well-designed resources,

e careful use of scaffolding to support pupils’ learning.

e the use of images including widgit to support understanding in particular vocabulary

e using real life resources and learning experiences such as trips and visitors to help children
understand the learning in a real-world setting

e the use of concrete resources such as real artefacts and objects to aid children’s understanding

Adapted tasks can be a part of adaptive teaching, but will only be used where this is appropriate and
where high expectations for all pupils are maintained.

Retrieval practice/spaced retrieval

The vast majority of lessons will begin with a short review (3 to 5 minutes) of previous learning. This

daily review will support children to strengthen their recall and understanding of: key knowledge/facts

(e.g. x3 tables, the reasons for the Viking invasion of Britain); key vocabulary (e.g. the layers of a

rainforest, the definition of words from the knowledge organiser), key concepts (eg. Monarchy); or

procedures (e.g. column addition).

Reviewing previous learning will normally focus on either:

e Practising and recalling previously learnt knowledge or skills. This will enable the pupils to

recall this information with increased automaticity. This enables pupils to develop well-
connected networks of information/ideas (schema) and this in turn reduces the impact on
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pupils” working memory and allows them to access prior knowledge more readily and learn
new information more easily.

e Practising and recalling previously learnt knowledge, vocabulary or skills, which will support
the pupils within that day’s lesson. This will reduce the load on pupils’ working memory and
support their learning of new information.

Retrieval practice at Cherry Tree may be completed as a ‘Flashback 4’ activity. Pupils will answer a
guestion based on a review of previous learning from the: last lesson; last week; last term; and last
year. This enables pupils to develop well-connected networks of information and ideas (schema).

Staff Subject Knowledge
At Cherry Tree, we recognise the importance of providing all staff with the subject knowledge and
resources to deliver a high quality and ambitious curriculum to all pupils. Staff CPD identifies regular
opportunities to develop the three types of essential knowledge needed to effectively plan and teach
the curriculum:

e Content knowledge —teachers’ knowledge of the subject they are teaching,

e Pedagogical knowledge — teachers’ knowledge of effective teaching methods,

e Pedagogical content knowledge — teachers’ knowledge of how to teach the particular subject

or topic.

Cooperative Learning Strategies

Where appropriate, lessons may involve cooperative learning strategies (including Kagan structures)
to support pupils’ learning. The structures provide pupils with a framework to scaffold and support
their discussions and learning. These structures help to ensure that all pupils are engaged within their
learning and that all pupils contribute to paired, group and whole class discussions.

e Rally Robin

e Timed Pair Share

e Round Robin (including All Write Round Robin)
e Rally Coach

e Stand Up, Hand Up, Pair Up

Recording of Work

Work recorded in orange RE/PSHE books. Each child has one of these. Work to be completed once a
week either in exercise books or black books. Learning is also recorded on the learning experience
platform, Seesaw.

Feedback and Marking

Verbal feedback and dialogue should happen every day. Both verbal and written feedback should be
specific to the steps to success and should identify both positives and next steps so that the child has
a clear understanding of how to move their learning forward.

EYFS — verbal feedback should be used daily in the Early Years, within adult — led and child initiated
learning.

(See marking and feedback policy for more detail.)
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Assessment

When used effectively, assessment helps pupils to embed knowledge and assists teachers in
identifying where pupils require further support.

At Cherry Tree Primary School, our knowledge and skill progression documents (and knowledge
organisers) set out clear end points for individual units of work, for the year group and cumulatively
for the key stage. These end points reflect the attainment targets set out in the National Curriculum.

Formative Assessment

Formative assessment will take a variety of forms and will occur in all lessons. Formative assessment
strategies are intended to support teachers to identify the knowledge and skills which have been
secured and to identify misconceptions and less secure understanding. Teachers will use this
information to adapt their teaching (this could be within the lesson or in preparation for the next
lesson) and plan sequences of lessons that are well matched to the pupils’ needs.

Formative assessment strategies will ensure that teaching is adapted to meet the needs of all children
(see adaptive teaching).

Summative Assessment

In RE, teachers will complete summative assessments at the end of each academic year. Teachers will
use their knowledge of the child, evidence in books, relevant assessment information (e.g. tests or
quizzes), and any other information they have to assess the children’s understanding against the key
knowledge/skills. Pupils who have met all of the assessment criteria will be assessed as being
‘expected. Pupils who have not yet met all of the assessment criteria will be assessed as ‘working
towards’.

This assessment information will be recorded on INSIGHT. This allows the subject leader to monitor
attainment throughout the school.

Impact

In order to measure the impact of teaching and learning in RE, subject leaders and/or senior leaders
will triangulate evidence from a range of sources. Subject leaders will receive dedicated time to
monitor their subject each academic year. The key purposes of this monitoring are to ensure there is
a high-quality curriculum being delivered in RE and also to offer guidance and support where it is
needed.
Monitoring activities could include:

e Book looks,

e Lesson observations and/or learning walks,

e Pupil voice,

e Analysis of assessment information (including summative assessment data),
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Appendix 2

Discovery RE

&-

Overview of Learning Outcomes for Year 1

Year 1 My Learning Progress
(Please highlight a2 green, a blue and a red outcome)

These are aligned to the sequence of teaching/learning Steps 1-4

on the medium-term planning page.

Name:

Year 1 Autumn 1 | Does God want Christians to look after the world? |

Teacher note:

The learning outcames for each
enquiry can ba downloaded!
edited/printed from the
‘Assessmant file on the
Discovery RE CDrom/USB stick
for teacher records and pupils’
Discovery RE Journals.

Class:

Comments

WORKING I can tell you what | made.
TOWARDS | can say something about the Christian Creation story.
| can show some awareness that Christians believe
(Level 1) there is a God.
Year 1 | can =ay how it felt to make something.
&xpactation I can remember the Christian Creation story and talk
WORKING AT about &. . -
I can express an opinion about the Christian belief
(Level 2) about creation.
WORKING | can say how it felt to make something and how | think
BEYOMND my creation should be freated.
| can re-tell the Christian Creation story and say some
things that they believe God created on different days.
(Level 3} I can start to talk about how | think the world got here.

Year 1 Autumn 2

What gifts might Christians in my town have given
Jesus if he had been born here rather than in
Bethlehem?

Comments

WORKING I can tell you about a present | have received.
TOWARDS | can say something about the Christmas story.
| can ghow some awareness that Jesus is special to
(Level 1) Christians.
Year 1 | can talk about a gift that is special to me
&xpactation I can remember some of the Christmas story.
WORKING AT | can suggest a gift | would give to Jesus.
(Level 2)
WORKING I can talk about a gift that is special to me and explain
BEYOND how | felt when | received it
| can remember the Christmas story, including which
gifts were given to Jesus.
I can think of a gift Christians might choose for
Jesus and start to explain why He is special to them.
(Level 3) {Incamation).
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Yaear 1 Spring 1

Was it always easy for Jesus to show friendship?

Comments

WORKING I can tell you who iz my friend.
TOWARDS | can say something about one of Jesus’ friends.
{Level 1) | can say how Jesus was nice to people.
Year 1 | can talk about my friends and why | like them.
expectation :Hmn ﬁmmﬁ?kstgg u?hltﬂm Jasus showing
endship an al

mlra AT | can say how Jesus tried to be a good friend.
WORKING | can talk about times when | have been a good friend.
BEYOND I can tell a story about Jesus and His friends and say

how He showed friendghip in that story.

| can say how Christians show friendship and how God
{Level 3) helps them do this.

Year 1 Spring 2

Why was Jesus welcomed like a king or celebrity by

the crowds on Palm Sunday?

Comments

WORKING I can tell you someone who is special to me.
TOWARDS I can tell you something about Palm Sunday.
| can show some awareness that Jesus is special to
{Level 1) Christians.
Year 1 I can talk about a person | admire.
expectation |!can recall pars of the Easter story. | can recognise
'A‘QF:H]HE AT some symbaols in the story.
| can start to show understanding that Jesus is special
(Level 2) to Christians and say why.
WORKING I can discuss how | might treat a special person and say
BEYOND wihy.
I can recall what happened on Palm Sunday and can
say what some of the symbaols in the Easter story mean.
| can recognise that Jesus must be special to Christians
to be welcomed in this way and start o explain their
(Level 3) beliefs about Him..

Year 1 Summer 1

Is Shabbat important to Jewish children?

Comments

WORKING I can tell you my favourite day.
TOWARDS I can tell you something on the special Shabbat table.
| can tell you what Joshua might do on a Friday after
(Level 1) school.
Year 1 I can tell you which is my favourite day of the week
&xpactatinn amngdall_alk about food | would like to share in a special
Sl | can use the right names for things that are special to
Jewish people during Shabbat and explain why.
| can start to make a connection between being Jewish
{Lewvel 2) and decisions about behaviour.
WORKING I can explain why a particular day is my favourite and
BEYOND why, and can talk about when | would share a special
meal.
I can talk about some of the things that Jewish people
do to celebrate Shabbat.
| can start to explain how certain beliefs affect
(Level 3) decision-making.
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Year 1 Summer 2

Are Rosh Hashanah and Yom Kippur important to
Jewizh children?

Comments

WORKING I can tell you a time | said somy.
TOWARDS I can =ay something that Jews do at Riosh Hashanah
or at Yom Kippur.
| can show some awareness of what is important
(Level 1) about Rosh Hashanah and Yom Kippur.
Year 1 | can say how it feels to say sommy and what | have said
' soimy for.
expectation
P I can tell you something that either Rosh Hashanah or
Yom Kippur iz about.
| can choose a picture and give my thinking on why
WORKING AT this might be important to Jewsih children at Rosh
(Level 2) Hashanah or Yom Kippur.
WORKING | can tell you how it fegts Fn r'nr1_5|i'.-e SOMEOne.
BEYOMND I can tell you what | think is an important part of Rosh
Hashanah or Yom Kippur.
| can give a reason why one of the pictures | chose
{Level 3) iz important to Jewish children at Rosh Hashanah or

Yom Kippur.

Year 1 Optional

Does celebrating Chanukah make Jewish children feel
closer to God?

Comments

WORKING I can talk about my celebrations.
TOWARDS I can tell you about a game Jewish children play or
food they eat at Chanukah.
| can show awareness that there are reasons why
(Level 1) Jewish families celebrate Chanukah.
Year 1 I can talk about how cards help to mark celebrations.
expectation |!can recognise some of the symbols used at
WIJFF::I':]HE AT Chanukah and start to explain them.
| can talk about how a Jewish child might feel about
taking part in a Chanukah activity and if this affects
(Level 2) how sihe feels about God.
WORKING | can write my own card or letter to say thank you.
BEYOMND I can explain what some Chanukah symbols mean.
| can begin to understand how it feels to Jewish
children to take part in some Chanukah activities (e.q.
playing dreidel, lighting the candles) and start to think
about which one of these activities might help them
(Level 3) feel closer to God.
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Discovery RE

- Teacher note:
—c The leaming outcomes for each
@ enquiry can be cownloaded/
s edited/printed from the
‘Assessment’ file on the
Discovery RE CDrom/USB stick
Overview of Learning Outcomes for Year 2 mne Ja:nm’ o
Year 2 My Learning Progress
(Please highlight a green, a blue and a red outcome)
These are aligned to the sequence of teaching/learning Steps 1-4
on the medium-term planning page.
Name: Class:

Year 2 Autumn 1 | Is it possible to be kind to everyone all of the time? | Comments

WORKING | can tell you when | was kind.
TOWARDS | can remember something Jesus said or did to be
kind.
(Level 1) | can say if | think Christians can be kind.
Year 2 I can tell you when | have baen kind to others even
expectation when it was difficult.
WORKING AT | can re-tell a story Jesus told about being kind or give
an example of when Jesus showed kindness.
| can say if | think Christians should be kind and give a
(Level 2) reason.
WORKING I can say when and why it is easy or difficult fo be kind.
BEYOND | can tell you some ways Christians try to follow Jesus’
example of being kind.
| can say why | think Christians should be kind and
start to explain how they think they can do this (with
(Level 3) God's help).

Year 2 Autumn 2 | Why do Christians believe God gave Jesus to the Comments

world?

WORKING I can tell you how [ try to show love in the world.
TOWARDS | can remember some of the Christmas story.
| can start to say why Christians think God gave Jesus
(Level 1) to the world.
Year 2 :cansayhowlmuldheipsolveaproblembyshowmg
expectation | °*
wozm:;an I can remember the Christmas story and start to
explain that Christians believe Jesus was a gift from
God.
| can tell you why Christians think God gave Jesus to
(Level 2) the worid.
WORKING I can say how | could help solve a problem in the world
BEYOND by showing love.
| can explain how Jesus’ coming to the world shows
Christians how they could love/help people and the
world.
| can explain the Christian belief that God gave Jesus
(Level 3) to the world to rescue/save it.




‘Year 2 Spring 1 How important is it for Jewish people to do what Comments
God asks them to do?
WORKING | can talk about people | listen tofrespeact.
TOWARDS I can tell you something Jews do at Passowver.
| can start to say what | think is an important thing
(Lewel 1) Jews do to show they are doing what God asks.
Year 2 I can talk about why | do as some people ask but not
: others.
expectation I can talk about the Seder meal, or another Jewish
WORKING AT practics, with some detail and some of the cormect
vocabulary, and start to explain why they choose o do
this.
| can suggest what | think are the most and least
important things Jews do that God asks them to do
{Level 2) and add at least one reasan.
WORKING | can say what makes me do as some people ask but
BEYOMD niot others, and explain what influences my choices.
| can describe some of the things Jews choose fo do
to show respect for God.
| can give reasans why | think certain things are maore
or less important for Jews to do to show they respect
(Level 3} God.
OR
‘Year 2 Spring 1 Dioes praying at regular intervals help a Muslim in Comments
his'her everyday lifa?
WORKING | can say how it feels to do something lots of times in
TOWARDS a day.
| can remember some things about Muslim prayer.
| can tell you one way praying 5 times a day may halp
(Level 1) a Muslim.
Year 2 I can explain how it felt to have to stop doing
ex pE—Ctﬂtiﬂ'ﬂ something to reach the target we had set.
WORKING AT I can use the right words to describe how Muslims
pray and begin fo explain why they do this.
| can start to think through how praying 5 times a day
{Level 2) might help in some ways mora than others.
WORKING I can explain how commitment can be hard and can
BEYOND describe how it would feel to reach a goal.
| can describe the Muslim prayer routine and explain
how they believe this could help them in their everyday
lives.
| can decide on 3 ways Muslims might be helped in
their everyday lives by praying 5 times a day, and can
(Level 3) explain my reason for one of these.

Year 2 Spring 2 How important is it to Christians that Jesus came Comments
back to life after his crucifixion?
WORKING | can say how | remember people who are not hera
TOWARDS alvy more.
| can recall paris of the Easter story.
(Level 1) I can talk about what | think happened to Jesus.
Year 2 I can say what | believe happens to you when you die
Expﬁﬂtﬂtiﬂlﬂ and tell you how | remember people close to mea.
I can recall what Christians believe happened on
WORKING AT Easter Sunday.
| can start to suggest a different explanation as to what
happened to Jesus after the empty tomb and offer my
(Level 2) opinion.
WORKING | can start to discuss my beliefs in life after deathfwhat
BEYOND happens when someone dies.
| can tell you about the Christian belief in Jesus™
resurrection and start to explain why this is so
impaortant to them.
| can start to explain what Christians believe about
Jesus’ resurrecton, and to evaluate how important
this is to them_ | can say what | believe about life after
(Level 3) death.
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Year 2 Summer 1

How special is the relationship Jews have with
God?

Comments

WORKING | can tell you what an agreement is.
TOWARDS | can remember a story about a parsan imporant to
Jews.
| can talk about an agreament Jewish peopls maka
{Level 1) with God and say if this is important.
Yoar 2 | can explain why agreements are impartant and why
expectation |MeY should be kept
| can tell a siory about Abraham or Mosaes and say why
WORKING AT one of these men is impartant to Jews today.
| can start to explain the significance of ane thing Jews
do and say how it shows theair spacial relationship with
(Lewal 2) God.
WORKING | can explain agreemeants and contracts and say how |
BEYOND would feel if one was broken.
| can start to explain what makes Jewish people
believe they have a special relationship with God and
understand the roles of Abraham and Moses in this.
| can tell you some of the ways Jewish people
axprass their special relationship with God and start to
(Level 3) understand how special that might be for them.
OR

Year 2 Summer 1

Does going to a mosque give Muslims a sense of
belonging ¥

Commeants

WORKING | can start to explain how it feels to belong.
TOWARDS | can use the right words to describe what Muslims do
and feel when they attend prayer at the mosgquea.
| cam start to explain when Muslims might feel like they
(Lewal 1) bedong.
Yaar 2 | can undarstand how meeting in a certain place could
. make ma feal like | belong.
expectation
P | can explain what happens when Musims pray alone
WORKING AT or at the mosgue.
| can talk about how MusBEms feel a sense of belonging
when they are with other Muslims or when they pray
[Lewal 2) on their own and say why this might be.
WORKING | can explain how carrying out actions that are
BEYOND important to my group helps to remind me that |
belomg.
| can describa how a Muslim achieves a sense of
belonging through praying.
| cam put myself in a MusBEm's position and say if |
would prefer fo pray alone or with other Muslims at a
(Level 3) mosque and give a reason why.

19



Year 2 Summer 2

What is the best way for a Jew to show
commitment to God?

Commeants

Year 2 Summer 2

WORKING | can name some things that | have done at cerain
TOWARDS ages and can tell you something that is important to
me.
| can name some things that are special to Jews.
| can start to express an opinion about what might be
ILevel 1} important to Jews.
Year 2 | can explain why | could do certain things at cartain
EKPE-C'IH“GI"I IE_E:E_ I can tell you what | am mast committed to in my
WORKING AT I can talk about one of the ways Jews show
commitment io God.
| can talk about a way that Jews show commitment o
(Level 2} God and say why this might be important.
WORKING | can explain why | think some things nesd to wait
BEYOND until you are a certain age. | can give you examples of
thirgs | am committed to and explain which ones are
more ar less impartant to me.
| can describe some ways that Jews choose to show
commitment fo God and am starting to undarstand that
they may do this in different ways.
| can express an opinion on which ways | think might
be best for Jews to show their commitment to God and
[Leval 3) start bo give my reasons.
OR

Does completing Hajj make a person a better

Muslim?

Commeants

WORKING | can tell you about a special journay | have made.
TOWARDS | can use the right words to fell you about some pars
of the Haijj.
| can start to imagine how it might feel to be on the
(Leval 1) Haij.
Year 2 | can tell you about a special journey and why it was
expectation |specaltome. )
WORKING AT I can remember some of the events that happen during
Hajj and start fo explain why these are impaortant to
Muslims.
| can start to think about the significance of Haj to a
(Level 2} Muslim.
WORKING | can explain why a journey was special fo me and
EEYOND hiowe | felt about it
| can start to explain how some of the events during
Haijj could help Muslims feel a sense of commitment fo
God.
| can start to express my opinion as to whather
complating the Hag makes someone a better Muslim,
(Level 3) with a reasan.
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D}iscovery RE |
- "

Descovery RE CDrom/USE stick

Overview of Learning Outcomes for Year 3 {5’.’:;,,!“‘ RE Jouman T 0

Year 3 My Learning Progress
(Please highlight a green, a blue and a red outcome)

These are aligned to the sequence of teaching/learning Steps 1-4
on the medium-term planning page.

Name: Class:
Year 3 Autumn 1 Would celebrating Divali at home and in the " Comments
community bring a feeling of belonging to a Hindu
child? !
WORKING | can think of an action | could take to heip a speciai group
TOWARDS | belong 10. | can design a symbal 10 show what my special
group stands for
| can describe some of the things Hindus do at home or at
the tempie during Divall.
(Level 2) | can start to empathise with what Hindus feel about Divak
Year 3 | can tell you three important actions | could take o support
8 group | belong to. | can discuss my understanding of m
expectation |77°F ¥ 4
WORKING AT | can describe some of the ways Hndus celebrate Divall
and star o expiain how | think Hindu children might feel at
| can start to say why Dival might bring a sense of
(Level 3) befonging o Hindus.
WORKING | can describe ways in which | could demonstrate that
BEYOND | bedong 10 special group, and explain how doing these
things brings me a sense of belonging
| can describe some of the ways Hindus celebrate Divall
and stan to understand which of these may bring the
greatest sense of belonging.
| can start to expiain how | might feel If | celebrated Divall
(Level 4) with 8 Hindu family
OR
Year 3 Autumn 1 Does joining the Khalsa make a person a ‘ Comments
better Sikh? ;
WORKING | can start to express how it felt 1o join & group and the
TOWARDS things | had to do in order o join

| can expiain that some Sikhs choose 1o go through the
Amrit Ceremony and what they do during this.

| can start to express how a Sikh might feel when ahe
(Level 2) goes through the Amirit ceremony,

Year 3 | can discuss how, for some groups | balong 1o, there is
xpectation an Initiation ceremony, and for others there isn't, | can talk
expe o sbout the difference that makes 10 my sense of belonging
WORKING AT | can describe what might motivate a Sikh to go through
the Amrit Ceremony and what happens during this.

| can start to see similarities between my experiences of
joiw\gmbeaongngmdasmhsexpenenceomnknm

(Level 3) Ceremony/Khalsa.

WORKING | can talk about my experiences of belonging 10 groups

BEYOND and can think about a symbol | might wear o show that |
besong

| can expiain that some Sikhs choose 10 join the Khalsa 1o
reinforce their personal commitment to God and tell you
about the outward symbois associated with this (e.g. 5Ks)
| can tak about what | think makes someone a good
person and about how joining the Khaisa might make
(Level 4) somecne feel like & ‘better’ Sikh.
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Year 3 Autumn 2

Comments
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| Has Christmas |ost its true meaning??

WORKING | can explain what Christmas means 10 me.
TOWARDS | can tell you what the nativity story tells Christians about
Jesus (given to the world by God).
| can tak about some of the different ways Christmas Is
(Level 2) celebrated by Christians and non-Chnstians.
Year 3 | can explain what Christmas means 10 me and talik about
emﬂ on whether this Involves giving end recaiving gifts.
| can start to explain the Christian belief that Jesus was
WORKING AT God in human form and why God gave him to the world.
| can start to tell you what Christmas means to Christians
(Level 3) and what it means 1o me.
WORKING | can expiain what gift | would like to give to the world and
BEYOND what difference it would make
| can make the links between Christian beliefs about
Christmas and the way they celebrate i.
| can recognise that Christmas means different things to
(Level 4) different people

Year 3 Spring 1

| Could Jesus heal people?

Comments

WORKING | can 1ak about what | think 8 miracie is.
TOWARDS | can retell a story about Jesus healing someone and say
one thing Christians maght belleve about Jesus.
| can dentity some of the questions people ask about
(Level 2) Jesus' heating miracles.
Year 3 | can 1alk about some of the things in the workd that people
ctati hink of as miracles and bagin to 1ell you about a miracie |
expe ON | wouid fike to see happen today.
WORKING AT | can expiain one Christian viewpoint about one of Jesus'
healing miracles.
| can start to say whether | believe Jesus actusily healed
(Level 3) peopla or not.
WORKING | can expiain why soma peopie may describe something
BEYOND they see as a miracle when there may aiso be another
exptanation
| can expiain two different ways Chnistians might interpret
one of Jesus' healing miracles.
| can expiain how Chnistians may descnbe and explain
(Level 4) Jesus' mirades.

Year 3 Spring 2

| What is 'good’ about Good Friday?

Comments

WORKING | can explain that rescuing means haiping a bad situation
TOWARDS get better

| can say what some of these symbols represent e.g.

cross: cross/bread/wine.

| can ask questions about The Last Supper and Jesus’
(Level 2) death.
Year 3 | can how a person may rescus/heip others who

| can start to tell you why Christians believe Jesus’ death is
WORKING AT important.

| can start to reflect on whether | agree with Christian
(Level 3) befiefs about Jesus' death.
WORKING | can 1alk about people who are spedal 10 me because
BEYOND they have rescued me from difficult situations andior

shown me how | could help others

| can start to explain why Christians see Jesus' death as

‘good’.

| can reflect on whether | agree with Christian beliefs about
(Level 4) why Jesus died and give my own thoughts/opinions.
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Year 3 Summer 1 | How can Brahman be everywhare and in everything'?

Commeants

WORKING | can explain how | may be special in diferent ways o
TOWARDS different peopls.
| can el you about some Hindu gods and start to explain
their signficance to Hindus.
(Level 2) | can ask questions about what Hindus believe.
Year 3 | can expiain some of the different roles | play whilst st
besineg me.
expectation
'ﬁ‘l:g::llﬂj'l' | can describe what a Hindu might believe about one of
the Hindu gods and start to understand that Brahman s in
evarything.
Level 3) | can e g2 'what | think about some Hindu beliefs
Bbout Brahman and gods, showing respect to Hindus.
WORKING | can describe sume of the charscteristics that make me
BEYOND me even when | am playing different roles.
| can make linka batween Hindu beliefa regarding Brahimarn
end gods with how they choose o lve thelr lves.
| can reflect on Hindu beliefs and express thoughts on
Level 4) thess.

Comments

Year 3 Summer 1 | Do Sikha think it iz important 1o share’s

WORKING | can tel you when | find sharng easy or difficult.
TOWARDS | can talk sbaut some of the ways Sikhs share.
| can begin o understand how it might feel o be a Sikh
(Level 2) taking part in an event, e.g. the Langar.
Year 3 | can discuss why it is important to share even though it is
not ahweEys easy.
expectation
'HI:HI::IMAT | can describe smme ways that Sikhs share and begin
t;j:ﬂ&hﬁhy this [= impartant to them becauss of thedr
| can Begin o tell you if | think shanng ks impartent o nod
(Level 3) 1o Sikhs.
WORKING | can s&y how I feels to share and explan how ths
BEYOND contnibubes to a sense of balongimg
| can wse the night religious words 1o descnibe same of the
practices and experences Sikhs heve which enable them
ta foliow the Suru's teaching of sharing and explain why
this is important to them.
| can identify ways that Sikhs ehow that shenng iz
important ta them and think about which might be more
(Level 4) important to them.
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Year 3 Summear 2

Would visiting the River Ganges feel spacial to &

nan-Hindu'?

PRIMARY
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Commeants

WORKING | can explain the effects of water on me.
TOWARDS | can tell you sbout some of the things Hindus do atin
the River Ganges and start io explain why this river is
impartant to tham.
| can el you how | think it might feel for 2 Hindw to visit the
(Level 2) River Ganges.
Year 3 | can expdain why water is imponant.
expectation | can describe a Hindu ritual that happens atfin the River
WORKING AT Ganges and explain why this is important and significant o
the Hindus taking part in it.
| can empathise with the specisl feslings & Hindu mighi
experience when {aking par in a ritlual at the River
Level 3) )
WORKING | can describe some ways that people wse waiter in groups
BEYOND and siar to explain how that gives a sense of community
| can show an wnderstanding of why the River Ganges s
important to Hindus and also start to suggest why non-
Hindus might also want to wailt this river.
| can start o express my understanding of the redfighous
significence of wisiting the River Ganges for a Hindu and
can reflect on how | might feel for & non-Hindu to go thera
[Level &) (this might be me if | am nat Hindw).

Year 3 Summer 2

What is the best way for a Sikh to show commitment

to God¥

Commeants

WORKING | can telk about difierent ways that | show commitment.
TOWARDS | can talk about some ways Sikhs show commitment to
God.
| can show an understandng that Sikhs choose different
(Level 2) levelstypes of commitment and thet's OK.
Year 3 | can start to evaluate the ways | show mone or less
cta commitment and can talk about when showing commitment
expe tion may be difficult for me.
WORKING AT | can describe some of the ways Sikhs show commitment
o G0, wising correct languesge and vocebulary.
| can start 1o evaluste which ways may show more or kess
Level 3) cormimitment to God for Sikhs.
WORKING | can explsin that there are many different ways | can
BEYONDg show commitrment i people or o my goals and can
show &n understanding that | may hawve difierent levels of
commitrment to difierent things.
| can explain how Sikha have & range of ways to show
commitment to God and understand that some of these will
be more significant o some Sikhs than ofhers.
| can start 1o express my own opinion abaut wihich ways
[Level 4) may express more commitrment than others for Sikhs.
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Discovery RE

Overview of Learning Outcomes for Year &

Year 4 My Learning Progress
{Please highlight a green, a blue and a red outcome)

These are aligned to the sequence of teaching/learning Steps 1-4
on the medium-term planning page.
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Teacher note:
The leaming cutcomes far =ach
Enguiry can be downioaded)
inb=d from the
‘Arsescment’ file on the
Discovery RE COvom/LESE shick
for eacher records and pupils’
Discovery RE Joumals.

Nama: Class:
Year 4 Autumn 1 | How special is the relationship Jews have with God? | Commanis
WORKING | can explain why agreements are important and whry they
TOWARDS ghould be kept

I can tell a Jewish story and =ay something Jewish peopls
believe.
I can start to explan the sipnificance of an aspact of Jews'
{Level Z) relationship with God.
Year 4 I can give examples of agreements and confracts and
expectation explain how | woukd feel if one was broken. | can tedl you
pe an affirmationipromise | would like to make.
WORKING AT I can start to explain what makes Jewish people believe
they have a special relationship with God_
I can fell you some of the ways Jewish people exprass
thelr speclal relationship with God and start 1o understand
{Level 3) how that might feel.
WORKING I can explain that & promise can be an agreement or an
BEYOMD affirmation and can give examples of thesse. | can tell you
an affirmation | would ke o make and explain why.
| can make links batwesn the Abraham and Moses siories
and the Jewish belief that they are in a special relabionship
with God.
I can start o refate to how Jews teel about ther specal
(Level 4) reletionship with God.

Commants

Year 4 Autumn 1 | Iz it possible for everyone to be happy?

WORKING I can talk about what makes me happy and think about
TOWARDS wihy some people may not be happy.
I can tell you impontant parts of the Buddha's life story
in the right sequence and start to explain how he felt at
certain points.
I can start to explan why Siddhatthe was unhepgy even
{Level Z) though he was a prince.
Year 4 I can start to show an understanding of why people think it
is difficult io be happy all the time.
m.lrﬂn I can tell you some of the things Siddnattha did to try to be
happy and explain why | think they didn't wark fior him.
I can begin to show an understanding of what being happy
Level 3) means to Buddhists.
WORKING I can give an apinien on whether helping other peaple to
BEYOMND be happy might make me happy also
I can make a link bebween trying 1o live & good life by
foldlowing the 8-fold path and the suflering Siddhattha saw.
I can give my opinon on whether trying to live by the B-fold
(Level 4) path could help Buddhists be happy.
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Year 4 Spring 1

How important is it for Jewish people to do what God
asks them o do’y

Commenis

WORKING | can discuss why | would chodse bo follow an ingiruction
TOWARDS not to eal certain Toods.
I can tell you about some of the things Jews can and can't
eat if they keep Kosher.
I can ask questions about Bspects of the Sader mesl or
lLevel Z) Keshrut laws 1o find oul why they are imporiani.
Year 4 I can discuss why | would choose to follow an instruction
Blpﬂﬂtﬂﬂﬂﬂ not to eat certain foods, who | would Bsten fo and wiy.
I can describe some of the things Jewa do fo show respect
WORKING AT Py
{Lewvel 3) I can start to identify how it would fee to keep Kashrut
WORKING | can explain how | might feel if | were not allowed o eat
BEYOND certain foods. | can also explain why | may choose 1o eat
or not eat certain foods.
I can identify and describe some of the ways Jews try
to do &5 God Bsks and start 1o explain why they feel it is
impartant ko do 8o
" | can give you my opinion as o whether these ways ane
{Level 4) impartant i Jews.

Year 4 Spring 1

Could the Buddha’s teachings make the world a better
place?

Comments

WORKING 1 can talk about some situations which are wonderful or
TOWARDS probésmatic.
I can recall one of the Buddna's siones and start to say
what it means.
I can start to relate this story 10 making the word a better
fLevel 2) place.
Year 4 I can suggest why there may be problems in the world and
how people could help solve them.
miﬂﬂ I can recall one of the Buddha's stones and start to explain
what the Buddha was teaching through it
I can ghve an example of how Buddhists could learn from
this and put the teeching into practice o make the workd a
{Level 3) better place.
WORKING I can start to consider the extent to which | can help make
BEYOMND e world a befler place.
I can make linka between one of the Buddha's storkes and
his teachings about what causes suffering.
| can start to consider the extent to which the Buddha's
teachings might help Buddhists make the world a bettar
{Level 4) place.

Year 4 Autumn 2

What Is the most significant part of the Nativity story
for Christians today?

|

Comments

WORKING | can design a symbol to tell you something about mysalf
TOWARDS and explain it
| can expiain what some of the symbots in the Christmas
story mean to Chnistians.
| can ask questions about something | find puzziing In the
(Level 2) Christmas story.
Year 4 | can design a symbolic object to shaw the signficance of
expectatlon Christmas or the Christmas haoliday 1o me.
WORKING AT | can describe one thing a Christian might Jeam about
Jesus from a Christmas symbaol.
| can ask questions about what Christmas means to
(Level 3) Christians and compare this with what it means 1o me.
WORKING | can expiain the symbolism of the object | have designed
BEYOND and say how it expresses the signdficant part of Chnstmas
or the Christmas holday for me.
I can start to explain which Christmas symbols tell
Christians something about the incamation {Jesus being
God on earth).
I can refiect on how | feet about Christian beliefs about
(Level 4) Christmas and the Incarnation.
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Year 4 Spring 2

| Is forgiveness always possible for Christians?

Commeants

WORKING I can talk about how easy It is to forgive some people some
TOWARDS wmes, or how difficult it might be.
I can recall & Christian story abaut forgiveness and say
what it tells people about how 1D treat each other.
I can talk about when a Chnstian may find it eesy or
(Level Z) difficult 1o forgive someone.
Year 4 :::?En talk about what sort of help | might need to show
Ienass,
expectation
WORKING AT I can describe what & Christian rmight leam about
fongiwenass from a Biblical text.
I can show an understanding of how Christians believe
{Lewvel 3) God can help them show forgivenass.
WORKING I can give my opinion &s 1o why showing forgiveness may
BEYOMD be imporiant.
I can explain how Cheistians might try 1o put into practice
Jesus' teachings about forgiveness.
| can give examgles of when Jesus showed forgiveness
and explain why | think He esked people to follow His
(Level 4) exampis.

Year 4 Summer 1

fLevel 2)

What s the best way for a Jew o show commitment o

God?

| can expiain why | could do certain things &t certain ages. |
can tell you what | am maost committed o in my e,

| can describe one of the ways Jews show commitrment o
God.

I can 1alk about something that (s imponant to Jews and
can express undersianding as to how it might feel o do
this if | were Jewish,

Commenis

Year 4

expectation
WORKING AT

(Level 3)

| can explain why | think some things need to walt until
yOu are & certain age. | can give you examples of things |
am committed o and explain which ones ane more or less
irmpartant to me.

| can deseribe some of the ways that Jews choose to show
commitrment to God and am starting 1o understand that
they do this in different weys.

| can express an opinion on which ways | think might be
the best ways for Jews b show thelr commitment to God
and start o give reasons.

BEYOND

(Lewvel 4)

| can discuss @ range of things | am commitied b and

rank them in priority order. | can explain how | show
comimitrment to these things.

| can describe how diferent practices ensbée Jews to show
their commiément to God and understand that some of
these will be more significant 1o some Jews than others.

| can start to explain which ways might be the best ways
for Jews to show their commitment to God and offer &
FeE80n.

Year 4 Surmmer 1

Level 2)

What s the best way for 8 Buddhist to lead a good
lifa?

| can explain why | make some choices and say why | think
some of thess are “good’ choloses.

I can tell you some of the teachings of the 8-fold path and
start 1o say what they mean 1o Buddhists.

| can give simple reasoning as to why the teaching of the
g-fold path might be helpful to Buddhists rying to make
good choloas.

Comments

Year 4

expectation
WORKING AT

ILevel 3)

| can describe one of my ‘good’ choices and the
consequencea of it. | can also explain the conseguences of
making & different cholce.

| can describe how sspects of the 8-fold path would help
Buddhists know how o live good lves_

| can start o tell you why some aspects of the 3-fold path
rmight be hard for some Buddhists to stick ta.

BEYOND

(Lewal 4)

| can start to ientify the values and reasons that gusde me
1o make my decisions.

I can make links betwesn the Buddha's teachings about
causing no harm and the B-fold path and can explain what
the wiorld might lock lke I many people tied to do this.

| can start o think abaut which espects of the B-fold path
right be the hardest to stick to if | ag trying to make good
cholces and which aspect might be the most imgertant b
Buddhisis.
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Year 4 Surmmer 2

Do people need to go to church to show they are

Christians?

Commeanis

\'0'”%

o O
b G 1
PRIMARY S

WORKING | can discuss my special plece, tell you why it i special

TOWARDS and how | teed when | am there.

I can talk about some of the things that are impaortant
bo Christians during worship and explain some of the
symbolism, &.g. bread and win in Holy Commisnian.
I can respectiully queston whether Chnstians nesd

{Level 2) churches.

Year 4 I can explain some of the feslings my apecial place gives
e and suggest why that is.

Elmm”ﬂ:;ﬂn I can describe some of the ways Christiens use churches
bo worshipicelebrate Holy Communion oF participate in
baptism.

I can start to wnderstand the impact & Christian’s spacial

Lewal 3) place has an him'her.

WORKING I can reflect on & range of special places and (dentify why

BEYOND ey have the impact on me al ey do.
I can describe some ways that Christians can show their
beliefs and recognise that some may choose o show their
taifh publicly and others may keep this more private so
some may nesd churches more than others.
I can say why | think the church may or may not be

(Level 4) important to Christians.

Year 4 Optional

Why are there four Gospels and how are they relevant

Commeanis

i Christians today?

WORKING I can say something | teed i important in the story | have
TOWARDS chngen
I can name all four Gospels and say wivy thelr sccounts of
Jesug' life might differ.
| can name &n event in the Goapsls that might be really
(Lewvel Z) important to Christians today.
Year 4 | can say somathing | have keamt from Jesus' actions that |
expactatlnn wiould ke to consider in my own |ife.
WORKING AT I can describe an event that occurs in more than one
Gospel and s&y what a Chrigtian might keam from it
| can say whether or not | think it k= imgortant b heve
siories repeated in several Gospels, and why this might be
{Level 3) relevant to Christians.
WORKING | can explain how | leam frorm moral stories o help me
BEYTOMND become a betier person.
| can make links betwesn accounts in the Gospels and
recognise why these wene included.
I can reflect on the Chiistian belief that thelr ives should
fillow the exemple sst by Jesus and say how the Gospels
Level 4) may Influence this.
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Discovery RE

- Teacher note:
- The leaming outcomes for each
g encuiry can be downloaded’
«w edited/printed fom the
‘Assesement’ file on the
Discovery RE COraom/USS stick
. . for teacher rds and
Overview of Learning Outcomes for Year 5 Discovery RE Journais. .
Year 5 My Learning Progress
(Please highlight a green, a blue and a red outcome)
These are aligned to the sequence of teaching/learning Steps 1-4
on the medium-term planning page.
Name: Class:
Year 5 Autumn 1 l How far would a Sikh go for his’her religion? | Comments
WORKING | can stan 1o explan why some things | do are more
TOWARDS Important to me than others and what difference that
makes
| can use the night words to describe some of the ways
Sikha show their religion is important to them and start to
expiain why not all Sikhs practise their religion in the same
way.
| can stan to explan why | think some practices are more
(Level 3) important to Sikhs than others.
Year 5 f can \dentify the different levels of commitment | show 1o
expectation different things and explain these priornties.
i can make links between how Sikhs practisa their religion
WORKING and the bellefs that underpin this.
s | can respectfully ask questions about some of the ways
Slkhs choose o behave and the levels of commitment they
(Leveld) show.
WORKING I can explain some of the beliefs that are Important 10 me
BEYOND and how | choose to show commament to them
| can use a wide range of religious vocabulary in
suggesting reasons for the differences in the ways Sikhs
choose to commit to and express their religion.
| can express my opinion as to why Sikhs seem to show
(Level 5) different levels of commitment and comment on this.
OR
Year S Autumn 1 | What is the best way for a Hindu to show commitment Comments
to God?
WORKING | can express why showing commitment to something may
TOWARDS be & good thing

| can describe some of the ways that Hindus choose to
show commitment to God and am starting to understand
that they may do this in different ways.

| can express an opinion on which way | think might be the
best way for Hindus to show thewr commitment to God and
(Level 3) start to give my reasons.

Year 5 I can show an understanding of why people show
emaﬁon commitment in different ways.
| can describe how differant practices enable Hindus to
WORKING AT show their commitment to God and understand that some
of these will be more significant to some Hindus than

others.

| can express why | think Hindus might choose different
(Level 4) ways to show commitment to God.
WORKING | can explain why one way of showing commitment may
BEYOND not be better than another.

| can explain why it is imporiant to Hindus to show their
commitment to God and can describe different ways they
choose to do this.

| can offer my own opinion on how It might be best for

a Hindu to show commitment to God with supported
(Level 5) reasoning.
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Year 5 Autumn 2 | Is the Christmas story true?

Comments

WORKING | can start {0 explain why people may see an event in
TOWARDS different ways
| can describe what a Christian leamns from the Christmas
story.
f can start to explain that true can mean different things
(Level 3) relating to the Christmas story.
Year 5 1 can start 1o explain how ‘true’ could mean different things
expectation to different people. and how stories can be ‘frue’ in dfferent
= ways.
WORKING A' i can start to explain the Christian bellef that Jesus was the
Incarnation of God.
(Level 4) | can stan 1o express an opinion cn whether the Christmas
slory Is true and what this might mean to Christians.
WORKING | can give my opinion on whether a favourtie story is ‘true’
BEYOND and explain why
| can identify dfferent sources of the Christmas story
and explain the meaning of Christmas to Christians
(Incarnation).
| can explain my own oginion on whether the Christimas
story is true and say what Christians might think of my
(Level 5) opinion.

Year 5 Spring 1

| Are Sikh storles important today?

Commeants

WORKING I can give an example of 8 story that teaches me how to
TOWARDS behawe towands other people.
I can describe what a Sikhinon-Sikh might leam from
a Sikh story and start to explain why stones can be
impotant.
| can understand how what Sikhs leemn from stories can
(Lewved 3) influence how they behewe.
Year s I can explain how some stores can teach people about
what & important and how o behave.
expectation
AT I can recognise that stories can be an important way
WORKING of expressing belief and mesning and can explain the
relevance of & Sikh story.
| can explain how some etories can teach Sikhs about what
{Level 4] Iz impartant in life and relate this to non-Sikhs.
WORKING I can give my opinion &s to why sfories may be important
BEYOND i people today.
I can tell you several Sikh stores and explain why some of
these are relevant to Sikhs and non-Sikhs.
| can explain why Sikh stories could be considered
{Level 5) important todey.
OR

Year 5 Spring 1 | How can Brahman be everywhere and in everything? | Comments
WORKING I can explain some of the different rodes | play whilst il
TOWARDS being me.
I can descnibe what a Hindu misght believe about one of
the Hindu gods and start to understand that Brahman |s in
averything.
| can recagnise what | think about soms Hindu
beliefs about Brahman and gods, showing respect io
(Lavel 3) Hindus.
Year 5 | can describe some of the characieristics that make me
exper.talinn mee even when | am playing different roles.

AT I can make links between Hindu beliefs regarding
WORKING Brahman and gods with how they choose to live their lives,
{a=sessed through Activily Sheet 2).

| can expresa my understanding of how Brehman canf
(Level 4) cannat be in everything.
WORKING I can explain how valees and gualties such as kindness
BEYOND or friendship can be shown in different aspects of my life
whichewer role | am playing.
I can start to explain how the Hindu belief that Brahman
Is ewerywhere and in everything influences Hindus in their
dally lives. (assessed through Activity Sheet 2).
{Lavel 5) | can give my own views on the Hindu belief in Brahman.
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Year 5 Spring 2 How significant is it for Christians to belleve God Comments
Intended Jesus to die?
WORKING | can start 10 consider the goals and purpose | would ke
TOWARDS for my life.
i can say how some events in Holy Week tell Christians
about Jesus' purposaidestiny.
i can consider important questions about whether Jesus
(Level 3) knew He was going to be crucied.
Year s I can give an exampie of someone with a strong sense of
expectaﬁon purpose for their life and give my opinions on this.
WORKING AT | can start to explain whether God Intended Jesus
to be crucified or whether Jesus’ crucifixion was the
consequence of events during Holy Week.
I can start to express my opinion about Jesus' crucifixion
(Level 4) being his destiny/purpose.
WORKING I can stan to show an understanding of the difference
BEYOND between purpose and destiny.
| can consider whether God Intended Jesus to be crucified
or whether Jesus' crucificion was the conseguence of
events during Holy Week and find supporting evidence.
I can give my opinton about the importance for Christians
(Levei 5) of Jesus' death being part of God's plan.

Year 5 Summer 1

What is the best way for a Sikh to show commitmeant

o God?

Comimants

WORKING I can express why showing commitment 1o something may
TOWARDS be a good thang.
I can describe some of the ways that Sikhs choose to show
commitment to God and am starting to wunderstand that
they may do this in different ways.
| can stan o show | understand thet Sikhs make cholces
(Lewved 3) about how they show commitment to God.
Year s I can show an understanding of why people show
expe ctation | commitment in different ways.
I can describe how different practices enable Sikhs to
WORKING AT show their commitment to God and understand that some
of these will be more significant to some Sikhs than others.
| can start to express what | think about the best way a
{Lewel 4) Sk could show commitment o God.
WORKING 1 can explain why one way of showing commitment may
BEYOND naot be befter than another.
I can explain why it is important to Sikhs to show their
commitment to and can describe different ways they
choose to do this.
| can give my opireon on what | think Sikhs should do to
{Level 5) show commament to God and explain why.

Do beliefs in Karnma, Samsara and Moksha |'H!-|FI Hindus
lead good lives?

Comments

Year 5 Summer 1 |

WORKING | can say how considerning the outcomes of an action can
TOWARDS affect how you choose to act.
| can describe & Hindu belief relating to life after death and
begin to explain the impact of this on a Hindu's life.
| can star to see how belief in Karma could make a
Lewel 3) diffierence io how Hindus choose to live.
Year 5 | can start to expreas my own views about life after death.
expectation |!cancompare Hindu and Christian beliefs relating to life
AT after death and tell you how these make a difference to
et bellevers' lives.
| can exprees my own views about Hindu beliefs and
{Leved 4) whether they make sensa 10 me or not.
WORKING | can exprass my views on life after death and star to
BEYOND explain how these views may make a difference 1o how |
liwe my life.
I can start to explain how beliefs about life after death
make an impact on the ways Hindus choose to live their
liwes.
| can express an oganbon on the Hindu belef in
(Leved 5) reincamation with scme reascning.
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Year 5 Summer 2

WORKING
TOWARDS

{Level 3)

¥hat is the best way for a Christian to show
commitrment o oy

I can express why showing commitment 1o something may
be a good thing.

| can describe some of the ways that Christians choosa to
show commitment to God and am starting to understand
that they may do this in different ways.

| can start by undersiand there are different degrees of
commitment and that's up to indeidual Christians.

LCommeants

Year 5

expectation
WORKING AT

(Leved 4)

I can show an understanding of why people show
commitment in different ways.

I can describe how different practices enable Chnistians to
o thedr commitment to God and understand that some
of these will be more skgnificant to some Christians than
ofhersg

I can explain why | think some weys of showing comemitrmeant
bo God wiould be better than others for Chinistians.

WORKING
BEYOND

{Level 5)

I can explain why one way of showing commitment may
not be better than anather.

I can explain why it is important to Christians to show their

commitment to and can describe different ways they
choose to do this.

| can explain that ndividuals choose o show diferent
degrees of commitrment to their religion and can relete this
b commitments | make in my life.

Year 5 Optional

Does belief In the Trinity help Christians make better

Commeants

WORKING
TOWARDS

(Lewel 3)

sense of God as a whole?

I can think of & gift"power' icharacier attribute that | may
have which may be useful to others.

I can describe the members of the Trinity with some
reference o the roles they have and star to understand
that they are consubstantial.

| can say whether or not | think a Christian mey find the
Trinity helpful in understanding God as a whaole, showing
respect to Christians.

Year 5
expectation

WORKING AT
(Lewel 4)

I can explain how ofher peopls may have different aspects
o thesdr mature.

I can make links between the consubatantial nature of God
in 3 persons and the attributes that these persons share.

I can reflect on the Christian belief in The Trinity and some
of the sources of this belief and express thoughts on this.

WORKING
BEYOND

{Level 5)

I can use my self-knowledge of the hidden and open
aspects of my character to empathise with others who may
also keep private characieristics which may be similar to or
different from me.

I can explain how the belief in the Trinity may help
Christians o understand more readily the different aspects
of God and how these confribute to God a5 & whole
through the belef that it = still one God.

I can explain my opineon on whether or not a Christian would
find the Trnity helpful in understanding God &s a whols.
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I]_)iscoverg RE o

® The learning oulcomes for each
- enquiry can be downloaded!
o editediprinted fram the
‘Assassment file on the
Discovery RE COrom/USE stick
for teacher records and pupils”

Overview of Learning Outcomes for Year & Discovery RE Journals.

Year 6 My Learning Progress
(Please highlight a green, a blue and a red outcome)

These are aligned to the sequence of teaching/learning Steps 1-4
on the medium-term planning page.

Year 6 Autumn 1

Class:

What is the best way for a Muslim to show Commeants

commitment to God?

WORKING
TOWARDS

{Level 3)

| can express why showing commitment to something may
be a good thing.

| can describe some of the ways that Muslims choose to
show commitment to God.

| can explain why there might be different ways of showing
commifment.

Year 6
expectation
WORKING AT

(Levels 4/5)

| can show an understanding of why people show
commitment in diferent ways.

| can describe how different practices enable Musliims to
show their commitment to God and understand that some
of these will be more significant to some Muslims than
others.

| can think of some ways of showing commitment to God
that would be better than others for Muslims.

WORKING
BEYOND

(Level &)

| can explain why one way of showing commitment may
not be better than another.

| can explore why Muslims choose to show commitment to
God in the ways that they do and how this might inpact on
their lives.

| can explain that individuals choose to show different
degrees of commitment to their religion and can relate

this to commitments | make in my life, (parily assessed in
Lessons 186).
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Year 6 Autumn 2

How significant is it that Mary was Jesus' mother?

WORKING | can identify some qualities that someone chosen for an
TOWARDS important job would need.
| can start to expiain the significance of why Mary was
chosen as Jesus' mother.
| can start to think through why Mary being Jesus’ mother
(Level 3) is important to Christians and what | think about this.
Year 6 | can explain the qualities needed in different people
expectatlon because of the important jobs the?' are chosen to do
WORKING AT | can make links between the Virgin Birth and Christian
beliefs about Jesus (Incarnation).
| can start to consider my own response to the Christian
belief in the Virgin birth, showing respect to Christian
views.
(Levels 4/5)
WORKING I can suggest who | would choose for important roles in my
BEYOND school and in the country and identify the qualities these
peopie would need.
| can explain why it is significant to Christians that Mary
was Jesus’ mother.
| can explain my own response to the Christian belief in the
(Level 5) Virgin birth.

Year 6 Autumn 2

WORKING
TOWARDS

(Level 3)

Do Christmas celebrations and traditions help

Christians understand who Jesus was and why he
was born?

| can talk about the variety of ways | celebrate different
events or occasions and explain why | celebrate these in
different ways.

| can explain why Christmas is important to Christians.

| can explain why Christians would find some celebrations
remind them of Jesus’ birth and life.

Year 6
expectation
WORKING AT

(Levels 4/5)

| can star to expiain how some of the ways | choose to
celebrate are directly linked to the event | am celebrating,
and how other ways are not.

| can describe some of the ways that Christians wouid
celebrate Christmas and start to understand which of these
would help them understand who Jesus was and why he
was bom.

| can explain that people may celebrate Christmas in
different ways and say whether or not | feel this relates to
Jesus.

WORKING
BEYOND

(Level 5)

| can identify when | am celebrating in a way that reflects
the meaning of the event.

| can explain how Christians use Christmas celebrations
and traditions to remind themselves of Jesus’ birth and life
and can explain which activities do this.

| can explain my own feelings on whether or not it is
important to follow Christian beliefs in all Christmas
celebrations.
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Year & Spring 1 | Iz anything aver eternal? Comments
WORKING | can start to show an understanding of the concept of
TOWARDS eternity.
| can describe what a Christian might leam about life after
death from a Bible story.
{Level 3) | can ask important questions about eternity.
Year 6 | can express the feelings | have when | think about
EII‘JE-Ctﬂﬂﬂn Tltuah{:n::_mgiil WDLJII:::I!IF.E to tla;fnmv&;dm Ny
can make lin tween different Christian a
ot d their views on whether anything is ever eternal.
| can reflect on my own beliefs about whether anything is
{Levels 4/5) eternal.
WORKING | can explain the difference it would make to me to know
BEYOND that something was eternal.
| can explain why Christians believe some things are
eternal and the difference this makes to them.
| can give my own answer to whether anything is eternal
(Level 5) and give my reasons.

Year & Spring 2

Is Christianity still a strong religion 2000 years after
Jesus was on Earth?

Comments

| can describe how people have influenced me in different

WORKING - _
TOWARDS ways and say why | think this happened.
| can describe one way that Christianity seems to be a
strong religion today.
| can start to conzider whether | think Chrizstianity iz a
(Level 3) strong religion now.
Year 6 | can explain how the influence people have had on me
axpactatlﬂn has affected what | see as important.
| can explain how one of the reasons people use to
ot suggest that Christianity is a strong religion today can be
counteracted.
| can give my opinion as to whether Christianity is a strong
(Levels 4/5) religion now and say why | think this.
WORKING | can explain how | would like to be a positive influence on
BEYOND others.
| can explain a range of arguments to suggest Christianity
is & strong religion today and also give you the opposing
arguments.
| can express my opinion as to whether Christianity is a
(Level 5) strong religion now giving reasoned arguments.
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Year 6 Summer 1

WORKING
TOWARDS

{Level 3)

Does belief in Akhirah (life after death) help Muslims

lead good lives? Part 1

| can explain how knowing that my actions have
consequences makes a difference to the choices | make.

| can describe some of the ways that Muslims try to

lead lives respectful to God and start to say why this is
important to them.

| can identify why leading a good life might be a good idea
and why people think this.

Comments

Year 6
expectation

WORKING AT

(Levels 4/5)

| can give examples of times my choices have baen
influenced and may have changed when | considered the
consequences that might follow.

| can explain how believing in Akhirah influences Muslims
to do their best to lead good lives.

| can recognise what motivates or influences me to lead
a good life and compare it with what motivates and
influences Muslims.

WORKING
BEYOND

{Level 5)

| can start to explain how my beliefs about right and wrong,
actions and consequences make a difference to the
choices | make.

| can explain how the belief in Akhirah influences Muslim
decisions and choices as to how to behave towards God
and other people.

| can ask questions about life after death and explore how
what | believe about this might influence my life.

Year & Summer 2

Does belief in Akhirah (life after death) halp Muslims

lead good lives? Part 2
| can explain how sometimes peocple seefinterpret things in

Comments

WORKING :
TOWARDS different ways.
| can explain how Muslims try to make an effort to lead
good lives, and how sometimes this leads to fighting/Holy
War.
| can start fo express my opinion on how Jihad is
(Level 3) interpreted by some Muslims.
Year 6 I can gr:ye examples of times when | misinterpreted
expectation |something. ) - _ _
WORKING AT | can explain two different Muslim interpretations of Jihad.
| can recognise what motivates me or influences me to
lead a good life and compare it with what motivates and
(Levels 4/5) influences Muslims.
WORKING | can start to explain how my beliefs about right and wrong
BEYOND make a difference to how | see things.
| can explain two different Muslim interpretations of Jihad
and explore their justifications for these.
| can explore my own and other people's attitudes towards
( 15) interpretations of Jihad and recognise and challenge

stereotyping.

Year &6 Optional

How did Jesus create a ‘New Covenant' and what does

that mean to Christians today?

Comments

WORKING | can think of something that | could change which would
TOWARDS benefit others.
| can describe the meaning behind a Biblical text with
regard to the New Covenant.
| can explain why | have ranked these texis in this order
(Level 3} with regard to their importance to Christians.
Year 6 | can explain how | may or may not want somebody
expectation to commit to do something for me in return for my
p commitment.
WORKINGAT || .oy make links between the Bible texis | have chosen
and the New Covenant.
| can reflect on the Christian belief in the New Covenant
(Levels 4/5) and whether it is relevant to Christians today.
WORKING | can use my judgement to decide whether my commitment
BEYOMND is conditional or unconditional and can explain why | have
chosen this option.
| can explain how different texts build together to form
evidence towards Jesus creating a Mew Covenant
(assessed throughout investigation as well as Activity
Sheet).
| can explain my opinion on how relevant the New
{Level 5) Covenant is to Christians today.
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