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Cherry Tree Curriculum Intent

The aim of the curriculum at Cherry Tree Primary School is to provide a broad and balanced curriculum
for all pupils. It will ensure the locality of the school plays an important role and takes into full account
the children’s backgrounds and how they can best be prepared for future life and for the next stage
of their education. We aim to ensure that our collaborative curriculum is planned and sequenced so
that knowledge and skills build on prior learning and we have high expectations that children achieve
the national expectations at the end of each year group. We aim to provide an inclusive, challenging
and engaging curriculum, irrespective of starting points/levels of disadvantage — including children
with SEND — where all children are encouraged to be as ambitious as they can be.



History Intent

At Cherry Tree Primary School, we provide all our children with a broad and balanced history
curriculum, regardless of ethnic origin, gender, class, aptitude or disability. History topics are delivered
through learning challenges linked with key texts as a focus and stimulus for learning. This approach
provides opportunities for first hand experiences, thinking skills and cross-curricular links.

We believe a high-quality history education will help our children gain a coherent knowledge and
understanding of Britain’s past and that of the wider world. It will inspire our children’s curiosity to
know more about the past. Through our teaching and learning, we encourage our children to ask
perceptive questions, think critically, weigh evidence, sift arguments, and develop perspective and
judgement.

Purpose of study (from National Curriculum)

A high-quality history education will help pupils gain a coherent knowledge and understanding of
Britain’s past and that of the wider world. It should inspire pupils’ curiosity to know more about the
past. Teaching should equip pupils to ask perceptive questions, think critically, weigh evidence, sift
arguments, and develop perspective and judgement.

History helps pupils to understand the complexity of people’s lives, the process of change, the diversity
of societies and relationships between different groups, as well as their own identity and the
challenges of their time.

Aims (from National Curriculum)
The national curriculum for history aims to ensure that all pupils:

e know and understand the history of these islands as a coherent, chronological narrative, from the
earliest times to the present day: how people’s lives have shaped this nation and how Britain has
influenced and been influenced by the wider world.

e know and understand significant aspects of the history of the wider world: the nature of ancient
civilisations; the expansion and dissolution of empires; characteristic features of past non-
European societies; achievements and follies of mankind.

e gain and deploy a historically grounded understanding of abstract terms such as ‘empire’,
‘civilisation’, ‘parliament’ and ‘peasantry’.

e understand historical concepts such as continuity and change, cause and consequence, similarity,
difference and significance, and use them to make connections, draw contrasts, analyse trends,
frame historically-valid questions and create their own structured accounts, including written
narratives and analyses.

e understand the methods of historical enquiry, including how evidence is used rigorously to make
historical claims, and discern how and why contrasting arguments and interpretations of the past
have been constructed.



e gain historical perspective by placing their growing knowledge into different contexts,
understanding the connections between local, regional, national and international history;
between cultural, economic, military, political, religious and social history; and between short-
and long-term timescales.

Subject Content (from National Curriculum)
Key stage 1

Pupils should develop an awareness of the past, using common words and phrases relating to the
passing of time. They should know where the people and events they study fit within a chronological
framework and identify similarities and differences between ways of life in different periods. They
should use a wide vocabulary of everyday historical terms. They should ask and answer questions,
choosing and using parts of stories and other sources to show that they know and understand key
features of events. They should understand some of the ways in which we find out about the past
and identify different ways in which it is represented.

Pupils should be taught about:

e changes within living memory. Where appropriate, these should be used to reveal aspects of
change in national life.

e events beyond living memory that are significant nationally or globally.

o the lives of significant individuals in the past who have contributed to national and international
achievements. Some should be used to compare aspects of life in different periods.

e significant historical events, people and places in their own locality.

Key stage 2

Pupils should continue to develop a chronologically secure knowledge and understanding of British,
local and world history, establishing clear narratives within and across the periods they study. They
should note connections, contrasts and trends over time and develop the appropriate use of
historical terms. They should regularly address and sometimes devise historically valid questions
about change, cause, similarity and difference, and significance. They should construct informed
responses that involve thoughtful selection and organisation of relevant historical information. They
should understand how our knowledge of the past is constructed from a range of sources.

In planning to ensure the progression described above through teaching the British, local and world
history outlined below, teachers should combine overview and depth studies to help pupils
understand both the long arc of development and the complexity of specific aspects of the content.

Pupils should be taught about:

e changes in Britain from the Stone Age to the Iron Age.

e the Roman Empire and its impact on Britain.

e Britain’s settlement by Anglo-Saxons and Scots.

e the Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the
Confessor.

e alocal history study.



Planning

Long Term Planning

Long term plans outline the topics/units which children will study within each year group. This
document is reviewed regularly by the subject leader to ensure that the curriculum is broad, balanced
and fulfils the requirements of the National Curriculum. Additionally, the long term plan will identify
the key text which children will study within each topic. The key text will be utilised within reading
and writing lessons to support our cross curricular approach. The subject leader and reading leads
regularly review the key texts used across school to ensure they are relevant, engaging, challenging
and providing children with access to a broad range of genres and authors.

Copies of the long term plan for each subject will be available on the teacher drive and also on the
school website for parents and other interested parties.

Knowledge and Skill Progression Document

Each subject has a knowledge and skill progression document, which outlines the key knowledge, skills
and vocabulary that pupils will learn in each topic/unit. The curriculum has been carefully planned to
ensure that there is clear progression in the knowledge, skills and vocabulary that the children learn.
Alongside this, pupils are provided with opportunities to revisit prior learning to support them to know
more and remember more.

Medium Term Planning/Short Term Planning

Medium terms plans are created by class teachers using the knowledge and skills progression
documents, pupils’ prior learning and the National Curriculum as a starting point. The learning is
carefully sequenced to build upon pupils’ existing knowledge.

MTPs are broken down further into weekly short-term plans to include the lesson objectives and
learning outcomes for each lesson to be taught. Adapted learning is also identified on the short-term
plan.

Prior to teaching a unit, teachers will familiarise themselves with the key knowledge, skills and
vocabulary that the pupils will be assessed against. This will ensure that learning is sharply focussed
on the key outcomes.

Knowledge Organisers

Each History unit will have a Knowledge Organiser. This is shared with pupils, stuck into their
Knowledge Journal (alongside the topic front cover) and a copy is added to the topic display. The
Knowledge Organiser includes the key knowledge and vocabulary which the children will be expected
to remember. The Knowledge Organiser will not include everything which is taught within the topic.
Knowledge Organisers are used in a variety of ways within lessons. They may be used as a starting
point within a lesson to introduce new learning. They could also be used as a retrieval activity (e.g.
adults quizzing the pupils or pupils quizzing one another). Knowledge Organisers can also be revisited
in subsequent terms and year groups to support pupils’ retention of the key learning.

History in EYFS

We teach History in reception classes as an integral part of the topic work covered during the year.
As the reception class is part of the Foundation Stage of the National Curriculum, we relate the
history side of the children’s work to the objectives set out in the Early Learning Goals (ELGs) which



underpin the curriculum planning for children aged three to five. History makes a significant
contribution to the ELG objectives of developing a child’s knowledge and understanding of the world
through activities such as dressing up in historical costumes, looking at pictures of famous people in
History or discovering the meaning of vocabulary (‘new’ and ‘old’, for example) in relation to their
own lives.

Past and present ELG:

Talk about the lives of the people around them and their roles in society. Know some similarities and
differences between things in the past and now, drawing on their experiences and what has been
read in class. Understand the past through settings, characters and events encountered in books
read in class storytelling.

e Comment on images if familiar situations in the past.
e Compare and contrast characters from stories, including figures from the past.

Implementation

Teaching Sequence

At Cherry Tree, we have an outline on the sequence of learning in History. Previous learning is
recapped at the beginning of every History lesson to ensure children know more and remember more.

The following concepts are weaved through the history curriculum and utilised within enquiry
questions:

e chronology

e historical interpretations of sources and evidence
e similarity and difference (inc. diversity)

e cause and consequence

e change and continuity

e historical significance

Chronology
EYFS are exposed to a classroom timeline to plot along events in their own lifetime. The timeline

relates to the last few years only within living memory.

In Key Stage 1 the children are exposed to a classroom timeline to develop chronology of periods of
time. This includes within and beyond living memory. Children in Year 2 are provided with an
overview of their own topics for the year that are taught in Year 2, so they begin to understand where
the events happened in relation to each other.

Children in Key Stage 2 are also exposed to a classroom timeline including AD and BC. The children
also have an overview including the topics taught in that particular year group and the previous topics
taught lower down in school. This ensures children can make links to other units of learning.
Alongside the classroom timelines, the children also use a timeline for sequencing activities in History
lessons — for example, sequencing the events that occurred during the Great Fire of London or
sequencing tools from the Stone Age to the Iron Age.

Historical interpretations of sources and evidence
History teaching focuses on enabling children to think as historians. We recognise the importance of
examining historical artefacts and primary sources where appropriate. In each Key Stage we give
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children the opportunity to visit sites of historical significance, regarding this as an important way
of stimulating interest in the past. We attempt to immerse the children in history by encouraging
visitors to come into school to deliver workshops or share expertise of a particular area. We recognise
and value the importance of stories in History teaching using a range of language rich texts across the
curriculum. We focus on helping children understand that historical events can be interpreted in
different ways, and that they should always ask searching questions, such as “How do we know?”,
about information they are given.

Similarity and difference

At Cherry Tree the children are taught to compare the lives of individuals and communities. Similarity
and difference is based upon an understanding of the complexity of people’s lives and differing
perspectives and relationships between different groups. Learning about how similar or different the
lives of these groups are, helps the children to draw comparisons on their perspectives, motivations
and actions, helping children to develop a greater understanding of modern society.

Cause and consequence

Children are encouraged to understand the relationship in history between events that happen or a
decision (the cause) and the event or result that follows it (the consequence). Teachers understand
that cause and consequence is a key aspect of history and helps historians to understand how and
why things happened in the past. Children at Cherry Tree begin to understand more about events
that happened in the past and their impact on society today.

Change and continuity

Children across school are taught about significant events that have resulted in great change over long
periods of time for large numbers of people. Change can result from a variety of factors, including
advanced technology, conflict, social movements, natural disasters and developments in economy.
Change can be a positive or a negative experience and impact on individuals and communities in
different ways. As historians, the children at Cherry Tree are encouraged to seek and understand both
the ways in which societies and cultures have changed and evolved over time, as well as the ways in
which certain elements have also remained constant.

Historical significance

At Cherry Tree, children are encouraged to consider the contribution that significant people have
made to the world nationally and internationally. Teachers encourage children to discuss some of the
significant events that happened in the periods they study. Children are encouraged to talk about
whether leaders were strong leaders, how they led their people and why leaders led their
communities into wars, invasions and empires. Across school, the teachers develop an understanding
of why people and events were so important, how life changed as a result and the lasting legacy left
behind that has impacted on how we live in the modern world.

End of the topic assessment

Teachers will develop an assessment during the unit. It will be used to gauge children’s understanding
of the substantive History knowledge at the end of the topic studied. The data from the assessments
will then be inputted on Insight. The data will allow the History Lead to monitor History attainment
across school.

Adaptive Teaching

At Cherry Tree, we understand that pupils learn at different rates and require different levels and
types of support to succeed. Teachers will need to have a strong understanding of pupils’ levels of
prior knowledge and any barriers to learning. Adaptive teaching includes:



e making use of formative assessment to identify where content may need to be broken down
further,

o carefully balancing the input of new content, taking into account pupils’ prior knowledge and

understanding,

making effective use of teaching assistants and additional adults,

making use of well-designed resources,

careful use of scaffolding to support pupils’ learning.

planning tasks of increasing difficulty through the year groups.

To ensure inclusion, teachers use a range of strategies to make sure learning is accessible to all.
Learning is adapted to ensure children with SEND are able to access the learning. Differentiated tasks
can be a part of adaptive teaching, but will only be used where this is appropriate and where high
expectations for all pupils are maintained. The school makes full use of additional adults who are
deployed effectively to ensure that identified children are able to succeed.

Retrieval practice/spaced retrieval

The vast majority of lessons will begin with a short review (5 minutes of previous learning). This daily
review will support children to strengthen their recall and understanding of: key knowledge/facts (e.g.
the reasons for the Viking invasion of Britain); key vocabulary (e.g. the definition of words from the
knowledge organiser), key concepts (eg. Monarchy); or procedures (e.g. how to organise events along
a timeline).

Reviewing previous learning will normally focus on either:

e Practising and recalling previously learnt knowledge or skills. This will enable the pupils to
recall this information with increased automaticity. This enables pupils to develop well-
connected networks of information/ideas (schema) and this in turn reduces the impact on
pupils” working memory and allows them to access prior knowledge more readily and learn
new information more easily.

e Practising and recalling previously learnt knowledge, vocabulary or skills, which will support
the pupils within that day’s lesson. This will reduce the load on pupils’ working memory and
support their learning of new information.

Retrieval practice at Cherry Tree may be completed as a ‘Flashback 4’ activity. Pupils will answer a
guestion based on a review of previous learning from the: last lesson; last week; last term; and last
year. This enables pupils to develop well-connected networks of information and ideas (schema).

Staff Subject Knowledge
At Cherry Tree, we recognise the importance of providing all staff with the subject knowledge and
resources to deliver a high quality and ambitious curriculum to all pupils. Staff CPD identifies regular
opportunities to develop the three types of essential knowledge needed to effectively plan and teach
the curriculum:

e Content knowledge — teachers’ knowledge of the subject they are teaching,

e Pedagogical knowledge — teachers’ knowledge of effective teaching methods,

e Pedagogical content knowledge —teachers’ knowledge of how to teach the particular subject

or topic.

Cooperative Learning Strategies

Where appropriate, lessons may involve cooperative learning strategies (including Kagan structures)
to support pupils’ learning. The structures provide pupils with a framework to scaffold and support



their discussions and learning. These structures help to ensure that all pupils are engaged within
their learning and that all pupils contribute to paired, group and whole class discussions.
In the 22-23 and 23-24 academic years, there will be a focus upon the following Kagan structures:
e Rally Robin
e Timed Pair Share
e Round Robin (including All Write Round Robin)
e Rally Coach
e Stand Up, Hand Up, Pair Up

Recording of Work

Pupils’ learning is recorded in a number of ways. A large amount of the History taught should be
evident through the children’s writing, but also through photographs, drama, music, art, technology,
educational visits and in-school workshops during History lessons. There is an expectation that
children produce at least one piece of learning in their Knowledge Journal every week. However, if
the evidence is in photograph form this can be added to the black book for the year group.

Feedback and Marking

Verbal feedback and dialogue should happen every day. Both verbal and written feedback should be
specific to the steps to success and should identify both positives and next steps so that the child has
a clear understanding of how to move their learning forward.

EYFS — verbal feedback should be used daily in the Early Years, within adult — led and child initiated
learning.

(See marking and feedback policy for more detail.)

Assessment

When used effectively, assessment helps pupils to embed knowledge and assists teachers in
identifying where pupils require further support.

At Cherry Tree Primary School, our knowledge and skill progression documents (and knowledge
organisers) set out clear end points for individual units of work, for the year group and cumulatively
for the key stage. These end points reflect the attainment targets set out in the National Curriculum.

Formative Assessment

Formative assessment will take a variety of forms and will occur in all lessons. Formative assessment
strategies are intended to support teachers to identify the knowledge and skills which have been
secured and to identify misconceptions and less secure understanding. Teachers will use this
information to adapt their teaching (this could be within the lesson or in preparation for the next
lesson) and plan sequences of lessons that are well matched to the pupils’ needs.

Formative assessment strategies will ensure that teaching is adapted to meet the needs of all children
(see adaptive teaching).

Summative Assessment

In History, teachers will complete summative assessments at the end of each unit. Teachers will use
their knowledge of the child, evidence in books, relevant assessment information (e.g. tests or
quizzes), and any other information they have to assess the children’s understanding against the key
knowledge/skills. Pupils who have met all of the assessment criteria will be assessed as being
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‘expected. Pupils who have not yet met all of the assessment criteria will be assessed as ‘working
towards’.

This assessment information will be recorded on INSIGHT. This allows the subject leader to monitor
attainment throughout the school.

Impact

In order to measure the impact of teaching and learning in History, subject leaders and/or senior
leaders will triangulate evidence from a range of sources. Subject leaders will receive dedicated time
to monitor their subject each academic year. The key purposes of this monitoring are to ensure there
is a high quality curriculum being delivered in History and also to offer guidance and support where it
is needed.

Monitoring activities could include:

Book looks,

Lesson observations and/or learning walks,

Pupil voice,

Analysis of assessment information (including summative assessment data),
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